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describes a professional and research journey that has focussed on
developing and evaluating programs and strategies which aim to
enhance upper primary school students' self-perceptions, including
self-esteem, self-concepts and self-talk. The journey started with the
development and evaluation of an 8-session program to enhance chil-
dren's global self-esteem (Burnett, 1983; Ritchie & Burnett, 1985)
and continued until an investigation of how teacher feedback can be
used to enhance academic self-concepts, specifically in mathematics
and reading (Burnett, 1999, 2003).
Over the past 20 years, various programs and strategies have been developed and
implemented in an attempt to enhance children's' self-perceptions, namely self-
esteem, self-concept and self-talk. Some have had modest effects but many have
not managed to have a significant impact on the self-variables measured. Two
approaches to enhancing self-perceptions will be explored in this article. The first
focuses on the impact of teacher or mental health professional implemented, short-
term programs that aim to enhance self-perceptions. The second involves investi-
gating the consequences of positive and negative statements by significant others
and teachers, in particular, within a symbolic interaction framework. Prior to dis-
.34 cussing these two approaches some key terms should be defined.
Defining Self-variables
Burnett (1993) noted that considerable confusion existed regarding the substantive
difference between self-concept and self-esteem. To investigate the confusion
between the two constructs, two studies were conducted whereby pre-adolescents
were administered items from the Self-Description Questionnaire I (SDQ1; Marsh,
Smith, & Barnes, 1983) and the Coopersmith Self-Esteem Inventory (CSEI;
Coopersmith, 1981). Study One involved 965 primary students in grades3 to 7 and
investigated the factor structure of the selected SDQ1 and CSEI items when analysed
simultaneously. The initial factor solution resulted in the emergence of a negative
A(){)re.Jd for Correspondence: Prof Paul C. Burnett, Pro Vice-Chancellor (Research and Graduate Training),
Charles Sturt University, Wagga Wagga NSW 2650, Australia. Email: pburnettrii'csu.edu.au
.. Australian Journal of Guidance & Counselling
Vnlllmp. 14 Number 1 2004 .. DO. 34-47
!ft
.
Student's Self-perceptions
item factor and these items were removed for subsequent analysis. A further study
was conducted to investigate the effect of re-wording the negative items into posi-
tive items using 228 students in grades 3 to 7. The results of both these studies sug-
gested that the SDQ1 and CSEI measured the same specific facets of self-concept.
However, general self-concept or global self-esteem proved a difficult construct to
measure in this sample of pre-adolescent students.
In light of these findings, Burnett (1994a) investigated the veracity of a different
approach to measuring self-concept and global self-esteem. A 5-level graded sen-
tence approach was developed as the response format to measure seven specific
facets of self-concept as well as global self-esteem. Items that measured student's
descriptive (I like ... and I enjoy ... ) and evaluative/comparative (I am good at ...
I get good marks in ... I have lots of ... ) beliefs about their physical appearance,
physical ability, peer relations, parents relations, reading, maths and school subjects
were developed. Two descriptive items and two evaluative items were written for
each of the seven facets of self-concept, giving a total of 28 items. Ten items that
measured children's global feelings about themselves as a person (happy, proud,
pleased, feel good, satisfied and confident) and global beliefs about oneself (I am a
good kid, I like myself) were administered. The results of a factor analysis were as
predicted except that all four physical appearance items (liking one's looks and
believing that one was good looking) loaded on the same factor as the global self-
esteem items, suggesting a close relationship between global self-esteem and how
comfortable students are with their physical appearance. This was supported by a
correlation of 0.70 found between the two scale scores.
A subsequent version of this scale has been published as the Burnett Self-Scale
(Burden, 1999). The scale is based on the following definitions of self-concept and
self-esteem. "Self-concept can be viewed as having a cognitive/thought orientation
that encompasses both descriptive and evaluative beliefs about one's characteristics,
whereas self-esteem has a global affective and cognitive orientation that focuses on
how an individual feels about him or herself as a person" (Burnett, 1994a, p. 165).
In a study that aimed to investigate student's self-talk, a non-clinical sample of
105 elementary students in grades 4 to 7 was interviewed about their self-talk and
a questionnaire was used to tap their global self-esteem. A small but significant cor- 35"
relation was found between the generation of positive self-talk statements and self-
esteem, although self-esteem was not related to the generation of negative self-talk
statements (Burnett, 1994b). Self-talk was defined as "what a student says to him/
herself with particular emphasis on the words used to express thoughts, beliefs, val-
ues and attitudes about the world and oneself" (Burnett, 1994b, p. 182).
Programs to Enhance Self·Perceptions
lames was a bright, achieving year 5 student who seemed popular with his peers but
clearly lacked confidence in himself and his accomplishments. He was hesitant to
speak despite encouragement from his classmates and was negative in his comments
about himself. He was often reluctant to try new things and was quite shy. This stu-
dent's behaviour proved a catalyst for thinking about students' perceptions of them-
selves and their confidence. Beliefs about self seemed to have a significant impact on
this student's behaviour.
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The experience of teaching james proved to be a catalyst for the development
of an 8-session intervention program for teachers and counsellors based on self-
awareness and self-development activities (Burnett, 1983). This program aimed to
enhance students' self-esteem and confidence and was subsequently implemented
and its impact evaluated (Ritchie & Burnett, 1985). The program was based on
Adlerian self-enhancement materials and drew heavily from the Developing
Understanding of Self and Others (DUSO; Dinkmeyer, 1970) and 100 Ways to
Enhance Self-concept in the Classroom (Canfield & Wells, 1976). A theme was
developed for each of the eight sessions as follows: personal characteristics, what are
feelings, the effects of others and negative statements, individuality, trust and
belonging, playing with others, behaviour has purpose, and cooperation and goals.
The findings outlined by Ritchie and Burnett suggested that general self-esteem, as
measured by the total score on the Piers Harris Children's Self-concept Scale
(PHSCS, Harris & Piers, 1969), was enhanced as a result of the program.
The Burnett (1983) article described the program in such a way that teachers and
mental health professionals could implement the activities. It should be noted that
the evaluation study reported by Ritchie and Burnett (1985) had a small sample size
(10 matched pairs) and consequently low power, involved simple data analysis pro-
cedures and was not methodologically robust because both experimental and con-
trol students came from the same class.
Janet Hattie (1992) conducted a meta-analysis to investigate the effectiveness of
self-concept enhancement programs and strategies,. From Psychological Abstracts,
650 studies were located, of which only 89 contained sufficient data for meta-ana-
lytic purposes. Janet Hattie noted "that so many studies had to be rejected [and this]
is a reflection of the quality of research conducted in the area of self-concept
change" (p. 227). Some significant issues pertaining to the enhancement of self-con-
cept in the primary school context emerged from this study. From the studies
analysed, Hattie found that the effect sizes were higher for other settings when com-
pared to educational settings. She also found that even though teachers conducted
a great majority of programs, the effectiveness of teachers as self-concept enhance-
ment agents was considerably lower than average. Further, in examining enhance-
ment approaches, Hattie reported that cognitively-oriented interventions appeared
to be the most effective.
Hattie's (1992) results provided important directions for the development of self-
concept enhancement interventions. Self-concept enhancement programs were more
successful if they were (a) conducted with lower socioeconomic groups; (b) con-
ducted outside educational settings; (c) not related to academic programs; (d) not
conducted by teachers; (e) not conducted with preadolescents; and (f) conducted
using cognitively oriented programs. Hattie noted that much of the previous work
implemented in schools to enhance self-concept had not been effective and that
schools needed to be aware that (a) academic programs that claim to enhance self-
concept by increasing achievement are typically ineffective, (b) teachers without spe-
cific training are not as effective at implementing successful self-concept enhance-
ment programs as psychologists and therapists, and (c) programs conducted in
schools have limited impact because they are generally associated with the expecta-
tion of achievement and it is difficult for teachers to separate themselves from the
achievement-oriented ethos of the school environment.
I
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Burnett (1995, 1997) built on janet Hattie's (1992) finding that cognitive behav-
ioural based interventions were the most successful enhancers of self-esteem and
self-concepts. Two 8-week cognitive-behavioural programs based on cognitive-
behavioural therapy strategies (CBT) and rational emotive education (REE) activi-
ties were developed. CBT programs are based on the notion that negative thoughts
and beliefs about life result in negative self-talk, which leads to negative thoughts
and feelings about oneself and one's characteristics, while REE programs emphasise
the limitation of skills and cognitive training without first challenging and focusing
on a person's irrational and unproductive beliefs (Burnett, 1995, 1997). In terms of
self-enhancement, CBT uses cognitive and behavioural techniques to help children
think more positively about themselves while REE focuses on developing rational
self-accepting beliefs. Burnett developed a series of materials and activities based on
the theoretical distinction between CBT and REE and outlined each of the programs
as follows:
CBT Program Outline
1. Promote group development through positive statements from significant
others. Establishing group rules.
2. What is self-esteem? What are thoughts? Negative and positive thoughts.
Thought stopping and affirmations.
3. Explore feelings. Introduce imagery. Link feelings and actions/behaviour.
4. Introduce the A-B-C of social learning. Link thoughts with feelings and
behaviour.
5. The effect of thoughts/self-talk on behaviour and its consequences.
Introducing thought changing.
6. Talking positively to yourself. Practise talking positively to yourself.
7. To understand and practise assertive behaviour.
8. Link assertive talk and imagery.
RETfREE Program Outline
1. Establishing an emotionally safe classroom climate. Establishing the rules
for the sessions. Knowing your feelings.
2. Introduce the notion that thoughts cause feelings.
3. Identify which thoughts produce pleasant and unpleasant feelings.
4. Introduce the HTFB (happening-thought-feeling-behaviour) analysis and the
concept of inner control.
5. Develop an awareness of overgeneralisation.
6. Becoming rational. Introduce the notions of hurtful/non-productive thoughts
and sensible or helpful/productive thoughts and how to challenge them.
7. Changing our thoughts: challenging. De-catastrophisation. Being a thought
detective. Introduce through "thought detectives", the notions of awful,
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should, can't stand it, worst thing that can happen; then, through the sensi-
ble problem solver, productive thoughts.
8. Recognise and challenge non-productive thoughts. Practise productive/
useful thinking.
These two programs were administered in two classes in two schools and an out-
come study undertaken. The findings indicated that neither program had an impact
on children's self-esteem or self-concepts. However, both programs were associated
with an increase in positive self-talk and CBT was linked to a decrease in negative
self-talk. It seemed that self-talk was changed for the positive in the short-term
but not self-esteem or self-concepts. Self-esteem correlated positively with positive
self-talk and with negative self-talk and it was hypothesised that self-esteem may
increase in the longer term as a result of changes in the frequencies of positive and
negative self-talk. Hattie (1992) reported that it was difficult to enhance preadoles-
cents' self-esteem and self-concepts using short-term intervention programs and
Burnett's findings confirmed this. One important finding to emerge was the signifi-
cant relationships between positive and negative self-talk and self-esteem and the
fact that the program seemed to have an impact on changing children's self-talk in
a positive way.
- Being Positive: An 8-session Program
for Upper Primary School Students
The activities and materials contained in the CBT and REE have been reduced and
coalesced into one 8-session program on the basis of feedback received by the
School Counsellor who administered the two programs and the teachers who
observed the implementation of the materials in their classrooms. Each session is
planned to be conducted in one hour. The themes for the eight sessions are:
• Session 1: Personal Characteristics.
• 38 • Session 2: What are Feelings?
• Session 3: Self-Talk: The Positive and Negative Things We Say to Ourselves.
• Session 4: Positive Self-Talk.
• Session 5: Dealing with Negative Self-Talk.
• Session 6: The Impact of Negative Events and Statements.
• Session 7: Dealing with Negative and Positive Statements by Others.
• Session 8: A Game to Learn about Ourselves and Others.
Examples of Self-talk Sessions in the Program
See Appendix for examples of self-talk used in the program. A full copy of this pro-
gram and the required material is available at http://www.csu.edu.aulresearch under
Contacts!centre stafflBurnettlBeing Positive. il
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Symbolic Interaction: Positive and Negative Statements by Teachers
Studies have highlighted the importance of what significant others say to children
(Burnett 1996a, 1999; Burnett & McCrindle, 1999). The relationships between
positive and negative statements made by teachers and children's self-talk have
been investigated (Burnett, 1996a) as has the mediating effect of self-talk between
teachers' statements and specific self-concepts (Burnett, 1999), and between
teachers' statements and self-esteem and self-esteem-related behaviours (Burnett &
McCrindle, 1999).
Burnett (1996a) developed and then administered the Significant Others State-
ments Inventory (SOSI) and the Self-talk Inventory (STI) to a large sample of pri-
mary school students aged 8 to 12 years and found that positive statements made
by teachers was the best predictor of positive self-talk. Further a perceived low rate
of positive statements from teachers was a predictor of negative self-talk. The results
of this study indicated that significant relationships exist between the perceived fre-
quency of positive and negative statements made by teachers and their students' pos-
itive and negative self-talk.
In a subsequent study, Burnett and McCrindle (1999) used structural equation
modelling and found that positive statements made by teachers had a direct effect
on children's general positive self-talk, which in turn had a direct effect on children's
self-esteem and their self-esteem related behaviour. Teachers' negative statements
were also directly related to Behavioural Indicators of Self-Esteem. Also of note was
the finding that negative statements from peers were directly related to negative self-
talk and low self-esteem.
Burnett (1999) focused specifically on the classroom context to describe the rela-
tionships between teachers' general positive and negative statements, students' gen-
eral positive and negative self-talk and students' academic self-concepts. Self-talk
was not a mediator between teachers' positive and negative statements and the var-
ious facets of self-concept, with the notable exception of reading self-concept. A rea-
son for this finding could be that teacher feedback and self-talk in these studies were
measured in general terms and were not subject specific. Positive and negative self-
talk may well have been predictive of specific facets of self-concept if the stimulus
scenarios for collecting self-talk data were context specific and matched to a specif- 39.
ic self-concept and the teacher feedback was targeted to a specific subject.
Burnett (2003) addressed the specific context issue by investigating the relation-
ships between students' perceptions of the frequency of specific types of teacher feed-
back (ability, effort and negative), students' subject specific self-talk and their
descriptive and evaluative self-concept in that subject. Data were collected in six
rural elementary schools and used to test Burnett's mediating model in the specific
areas of reading and mathematics. The results provided strong support for the model
indicating that self-talk (positive and negative) mediated between subject-specific
teacher feedback (ability, effort and negative) and academic self-concept (evaluative
and descriptive). The results for the total sample indicated a mediating effect of self-
talk between teachers' subject specific feedback and students' mathematics and read-
ing self-concepts. These findings support Craven, Marsh and Debus (1991) internal
mediating model and Burnett's (1999) study that found that positive self-talk medi-
ated between teachers' general praise and students' self-concept in reading.
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Burnett's (2003) findings also suggested that ability feedback impacted on both
positive and negative self-talk in both reading and mathematics. Students who had
high positive self-talk and low negative self-talk perceived that their teachers fre-
quently provided ability feedback. These significant paths were predicted but the
finding of positive paths between effort feedback and negative self-talk for both the
reading and mathematics contexts were unexpected. These paths suggest that stu-
dents who perceive that their teacher gives them lots of effort feedback related to
reading and mathematics have high reading and mathematics negative self-talk. It
seems that ability feedback has a positive impact on students' self-talk whereas
effort feedback has a negative impact.
- Conclusions
Enhancing and developing primary school students' self-esteem, self-concept and
self-talk is a very complex process. The research evidence suggests that many
of these self-perceptions decline as children progress through upper primary school-
ing (Burnett, 1996b). Such declines may be due to cognitive development and a
more accurate appraisal of information but may also represent a suppression of
student optimism by the schooling process and by negative interactions with signif-
icant others.
Global self-esteem was found to be significantly related to physical appearance
self-concept (Burnett, 1996b). It seems that students' confidence in themselves as
people is closely related to how good-looking they perceive they are and how much
they like their looks. When this finding is coupled with the finding that negative
statements from siblings and peers are predictive of negative self-talk, which is relat-
ed to self-esteem, it could be hypothesised that self-esteem may be enhanced by
teachers and parents reducing the number of negative comments made by siblings
and peers particularly those relating to physical appearance.
The use of praise as an encourager and motivator has received some negative
press over the past 15 or so years and not all teachers or parents favour its use.
The Systematic Training For Effective Parenting (STEP, Dinkmeyer and McKay,
1976) program and its teaching equivalent actively encouraged teachers and par-
ents not to praise their child but to give encouraging comments. The implementa-
tion of this approach has meant that many students and children did not receive
any positive statements from significant others acknowledging that they were doing
good things.
Hattie's (1992) finding that the enhancement of preadolescents' self-esteem and
self-concepts using short-term programs was difficult has been supported by the
results of research studies. The implementation of three different intervention pro-
grams has resulted in very few increases in self-esteem or self-concepts. However,
self-talk seems to be one self-perception that can be enhanced by a short term pro-
gram. The Being Positive program described in this article teaches students about
positive and negative self-talk, how to think positively, how to deal with negative
comments particularly from siblings and peers, and about their characteristics and
feelings. The empirical evidence and anecdotal comments from teachers and stu-
dents have been positive.
1
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Finally, specific teacher praise and feedback strategies appear to provide the most
promising vehicle for enhancing students' self-concepts in specific subjects areas
although that process is not without its complexities.
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SESSION 3: Self-talk
The Positive and Negative Things We Say to Ourselves
STEP 1: Review homework. Display answers to WKT4 (OHT3)
(5 mins)
STEP 2: Read the following scenarios to the students and ask them to discuss in
(10 mins) their groups the sorts of things they might say to themselves. Give the
scenarios one by one and process the students' responses before going
onto the next. Classify the students' responses into Positive Self-talk and
Negative Self-talk.
1. You have just scored the goal that puts your team into the finals. What
do you say to yourself?
2. You are playing the lead role in a play and you are just about to go
on stage in front of all your family and friends. What do you say to
yourself?
.42 3. You tried your best in a maths and spelling test but only got 11 out of
20. What do you say to yourself?
Tell the students that Negative Self-talk is not helpful, and stops us from
doing our best. On the other hand Positive Self-talk is helpful and assists
us to do our best.
STEP 3: Ask the students to touch each finger to their thumb (up and back) as
(10 mins) quickly as possible using both hands. Ask them to note how fast they can
do it.
NOW: Write these statements on the board and have the students say
them to themselves while they do the task. "I can't do this", "I am hope-
less at this", "I've never been quick with my hands".
Ask the students what they noticed. Rub the negative statements off the
board.
Student's Self-perceptions
NOW: Write these statements on the board and again, have the students
say them to themselves while they repeat the task. "I can do this", "I'm
good at this", "I'm good with my hands".
Again, ask the students what they noticed.
The message here is that what we say to ourselves influences our per-
formance and behaviour.
STEP 4: Card Activity - Identifying positive and negative self-talk
(15 mins) Distribute one set of self-talk cards to each group of students.
Ask the students to shuffle the cards then place them face down in the
centre of the group.
Ask each student in turn, to select one self-talk card from the pile.
Students read the self-talk on their cards in turn and then decide as a
group whether the self-talk on their card is positive or negative.
Have the students form a pile of positive self-talk cards and a pile for
negative self-talk cards. Continue until all the cards have been sorted into
positive or negative self-talk piles.
Finally, ask the students to take turns in reading aloud to the group, all
the positive self-talk cards (one card per student until all the positive
cards have been read).
STEP 5: Tell the students that we choose whether to think positively or not. We
(10 mins] should try to say positive things to ourselves.
Ask the students in their groups to develop a list of positive things they
could say to themselves. If they don't come up with these then add them:
I am doing my best. I am trying hard. I am confident. I can do this. Calm
down. Everything will be all right. I am calm and relaxed.
Have the students select 3--4 of these, write them on a piece of paper and
stick them on the wall where everyone can see them.
HOMEWORK:
Have the students practice saying positive things to themselves. Ask them
to report back on what they noticed.
SESSION 4: Positive Self-talk
STEP 1: Linking self-talk to feelings
(10 mins) Tell the students that we can say positive things to ourselves that can help
us to feel better about ourselves.
Display OHT4 and suggest to the students that these are some things you
could say to yourself that would make you feel good.
E.g. I'M CAPABLE
I CAN DO IT
I'M CONFIDENT
Ilnl'''''H' lA ~I"rn""" 1 '){'\('\J1
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STEP 4:
(10 mins)
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Ask the students to suggest more positive self-talk and write them on the
OHT.
STEP 2: Ask the students to write down the three examples of positive self-talk
(5 mins) that work best for them.
STEP 3: Introduce the HSF model (Happening, Self-Talk, Feeling) and display
(10 mins) OHT5.
Apply the following scenarios using the HSF model and write the stu-
dents responses on the OHT:
1. You have just won the lotto. What would you say to yourself? How
would you feel? How much (1-IO)?
2. Your best friend doesn't want to be friends any more. What would you
say to yourself? How would you feel? How much (i-IO)?
3. You are going on a holiday to America. What would you say to your-
self? How would you feel? How much (i-IO)?
4. Someone ripped up your project. What would you say to yourself?
How would you feel? How much (1-IO)?
5. You slipped on the floor in front of your friends. What would you say
to yourself? How would you feel? How much (1-1O)?
Distribute one HSF worksheet (WKT5) to each group.
Ask each group to complete the sheet for each event listed.
Process the groups' responses.
I
SESSION 5: Dealing with Negative Self-talk
STEP 1: Thought Stopping.
(10 mins) Tell the students that it is sometimes hard to stop thinking negative things
about ourselves; however, one technique may help. Ask the students to
select a negative self-talk that they sometimes say to themselves. Give
some examples like, I am a stupid idiot, I am hopeless, I can't do anything
right, I always do badly, I can't do it, things never work out for me. Ask
them to close their eyes and say it to themselves over and over. After
about 5 seconds call STOP loudly. Ask the students what happened.
Have the students say it to themselves again but this time ask them to call
STOP when you clap your hands. Repeat again but this time ask the stu-
dents to say STOP to themselves when you clap. Tell the students that
when they catch themselves saying negative things they should say the
word STOP to themselves.
-44
STEP 5:
(10 mins)
Tell the students that it is easier for us to think positively if we are relaxed
and calm in ourselves, so we will finish today with a relaxation activity.
Ask the students to sit upright in a relaxed position with straight backs
and feet flat on the floor and gently close their eyes.
Teacher leads a guided imagery.
Student's Self-perceptions
STEP 2: Thought Changing
(20 mins) Read the following story:
ANGRY ALAN
Alan had a lousy day at school. His best friend had gone to another
school; he failed miserably in a maths test; and he was put out of the
footy team.
When he got home, he threw his bag angrily in the door and immediate-
ly started picking on his younger sister, Sally. His mother came to Sally's
rescue so Alan then started shouting at his mother: "I know she's your
favourite - spoilt brat! Why do you always have to treat me like a two-
year-old?"
Alan stormed off to his room and slammed the door.
That sent a model plane he'd spent hours making crashing to the floor
and it broke into dozens of pieces.
He kicked the model so violently that his foot hit the leg of his desk and
he broke his toe.
Ask whether what Alan did helped him, and how he felt.
Consider what negative things Alan said to himself (use OHT6 to
process).
(a) when his best friend left school
(b) when he failed his maths test
(c) when he was put out of the team
Record the students' responses in the thought bubble (OHT6).
STEP 3: Talking Positively to Yourself
(15 mins) Introduce the notion of talking sense to yourself - stopping negative,
hurtful thoughts and changing them to positive thoughts.
Ask the students to consider the thoughts that would have helped Alan.
Distribute student worksheets (WKT6)
• Work through the example with the students.
• Have the students finish the worksheet in their groups.
Process the groups' responses.
What similarities/differences were there between the groups?
SESSION 7: Dealing with Negative and Positive Statements by Others
STEP 1: Introduce the concept of "Killer Statements" to the students.
(10 mins) Tell the students that part of our confidence can be killed off by other
people's negative comments. Some killer statements that are often used
are: (Display OHT7)
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We don't have time for that now.
You can't do that.
Give up.
That's a stupid idea.
You know that's impossible.
You're really weird!
Retard.
Are you crazy? retarded? kidding me? serious?
Only girls/boys do that!
Wow, he's strange.
Wimp
That stuff's for sissies.
Ask the students to generate as many other killer statements as they can
within their groups.
Discuss the groups' findings with the class.
STEP 2: Positive Affirmation: A way of dealing with negative killer statements
(10 mins) Write the following statement on the board:
No matter what you say or do to me, I'm still a worthwhile person!
Have the students say this 5 times to themselves. Ask them how they felt
after saying this statement.
Tell the students that this statement is a powerful way to deal with Killer
Statements. Tell the students that this is an antidote to negative state-
ments made by other children. BUT it must not be said aloud.
Say some negative statements like "You're an ugly frog", "You're a hope-
less toad" etc., to the children and have them respond to these by saying
to themselves "No matter what you say or do to me, I'm still a worth-
while person" .
• 46 STEP 3: Responding to the positive things that people say to us.
(10 mins) Ask the students how they would respond if the following statements
were said to them:
1. Gee that's a nice outfit you are wearing.
2. Gee you're good at your school work.
3. I really liked the way you played hockey today.
4. You are playing really well. Good job.
PROCESS
PROCESS
PROCESS
PROCESS
Tell the students that there are three ways we can respond to positive
statements made by others:
1. Ignore it believing that the person didn't really mean it.
2. Saying Thank-you.
3. Saying Thank-you and turning it into a positive statement that you say
to yourself.
Studenfs Self-perceptions
Tell the students that Number 3 is the most positive response.
Share the following two examples with the students (OHT8)
1. Gee that's a nice outfit you are wearing.
SAY: "Thank you" to the person.
POSITIVE SELF-TALK: "Yes, this is a nice outfit".
2. Geeyou're good at your school work.
SAY: "Thank you" to the person.
POSITIVE SELF-TALK: "Yes, I am good at school work".
Distribute WKT7 and ask the students to complete it in their groups.
HOMEWORK:
Ask the students to complete WKT8 for homework. The students should
also try to use" No matter what you say or do to me, I'm still a worth-
while person" when people say killer statements and report back on its
effectiveness.
